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Abstract:

The purpose of this study is to investigate intralingual errors made by Libyan EFL
students in their speaking activities at Omar Al-Mukhtar University using Dulay's
surface strategy taxonomy by focusing on "omission, addition, misformation, and
misordering.”. The researchers hope that this study suggests some beneficial
strategies and solutions to overcome those errors. The error analysis method will
be implemented by conducting data collection tools such as surveys and semi-
structured interviews to collect the data. The data were gathered via a survey
questionnaire and an interview. The sample for this study consisted of five English
department students at Omar Al-Mukhtar University. The study revealed that
students committed four different types of grammatical errors: omission,
misformation, misorder, and addition. The findings of this study showed that
nineteen errors occurred; omission was the most dominant error produced by
participants, with a percentage of 43%. It is followed by misformation with total
cases of 21%, addition with total cases of 26%, and misordering with total cases of
10%.
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Errors, error analysis, interlingual errors, intralingual errors, EFL, Libyan EFL
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Introduction:

The background of this study is rooted in the increasing significance of English
language proficiency for individuals in Libya as they engage in global
communication and educational pursuits. As English is a crucial international
language, foreign language learners in Libya face the challenges of acquiring and
using the language effectively, particularly in speaking activities. Understanding
the specific grammatical errors made by the learners during spoken interactions is
essential in the teaching process for refining English language instructions and
addressing the unique linguistic challenges faced in this context.

To analyze grammatical faults in English in Libya, mistakes produced during
speaking activities are assessed. This intralingual analysis focuses on errors within
the target language itself, identifying patterns and common issues to improve their
speaking skills.

The problem addressed in this study is the prevalence of grammatical errors
made by EFL learners in Libya during speaking activities, which hinder their
language learning and communication skills in this diverse and dynamic linguistic
environment. These errors can affect the learners ability to use the language in the
most appropriate way. Libyan students make many types of errors that are caused
and result from their way of learning the language and their own individual skills
in using and dealing with the different grammatical rules. The primary purpose of
this study is to dig deeper into these students' language learning experiences and
the various educational backgrounds that lead them to commit such errors.

-Literature review

Empirical background on error analysis of Libyan EFL learners:

Arabic-speaking EFL learners often face grammatical inconsistencies in the
English language due to the contrastive existence of both languages. This leads to
errors in speaking, as students may not know the rules of the foreign language.
Errors made during language learning cannot be undone, and they can result from
borrowing patterns from the mother tongue, over-generalization, or expressing
meanings using already known words and grammar.

Speech is often the most preferred skill for EFL learners to assess their language
proficiency. However, a lack of general knowledge, lack of speaking practice,
effective filters, and grammar practice can cause speaking problems. Researchers
use the error analysis approach to identify difficulties and errors in speaking by
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foreign language learners, providing a verifiable explanation of language
acquisition and helping identify the source of these errors.

Research has shown that errors can be classified into three types: interligual
interference, intralingual errors, and developmental errors. Studies have found that
interlingual or transfer errors are more common than intralingual or developmental
errors, as students use their mother tongue habits, rules, and patterns in the foreign
language. Teachers should understand what grammar is difficult for EFL learners
and incorporate these errors into their teaching.

In the Jordanian context, studies have found that mother tongue interference is the
major source of committing errors, as students use proper prepositions if they are
used in their mother tongue but select improper prepositions if equivalents are not
used. Teachers should provide context where fluent and accurate language use
should be modelled for learners. Overall, understanding the reasons behind errors
and the ways in which EFL learners deviate from native-speaker-like proficiency is
crucial for effective language learning.

Types of errors "‘error sources':

Richards (1971) identified three types of errors in language learning: interlingual
interference, systematic intralingual errors, and context-related learning errors.
Interlingual errors are caused by the learner's native language structure and are
influenced by their foreign language learning process. Intralingual and
developmental errors occur during learning the target language, such as faulty
comprehension of rules, incomplete application of rules, and failure to learn the
conditions under which rules apply. Intralingual errors include overgeneralization,
ignorance of rule restrictions, incomplete application of rules, and false concepts
hypothesised. Developmental errors are often associated with the learner's limited
knowledge of the target language.

Methodology

1-Research design:

In error analysis research, a mixed method (both quantitative and qualitative) is
implemented. As Seliger and Shohamy (1990) argue, descriptive research requires
a combination of methodologies to define naturally occurring phenomena without
experimental manipulation. The researchers will then investigate students'’
grammatical errors by gathering data using a survey questionnaire and an oral,
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semi-structured interview that will be recored to be analysed by following Corder's
error analysis procedure, which mainly consists of four steps:

« collecting samples of learners languages.
« Identifying errors.

« Describing and then classifying errors.

« Explaining the causes of these errors.

2: Setting and participants: This study was conducted at Omar Al-Mukhtar
University, Faculty of Languages, located in Albeida, Libya, during the academic
year 2023-2024. The target population is 5 students. A sample of 5 students
voluntarily took part in this study. All participants ranged in age between 18 and
20 years and were native speakers of Arabic. They have been learning English
since Grade 5, typically at the age of 10.

3. Data collection method:

Corder's procedure offers a comprehensive framework for systematically analysing
and understanding language errors, providing valuable insights for language
educators and researchers in the field of foreign language acquisition. His
procedures for error analysis typically consist of four steps. These include the
collection of samples, identification of errors, description of errors, and then
classification and explanation of errors. The study involved collecting samples
using Hoa et al. (2022), survey questionnaire and oral interviews. The researchers
collected data on learners' grammatical errors, including verb tense, subject-verb
agreement, and pronoun usage. The data was then analyzed in written form to
ensure objectivity. Errors were identified systematically by comparing the learner's
language to the target language's grammar and verb tense usage. The items were
sorted appropriately. A detailed description of each error was provided, including
linguistic features, and the context. The researchers also explored the reasons
behind errors, including factors such as omission, addition, or misformation,
misunderstanding of English tense rules. These factors were observed.

4-Instruments of Data Collection:

This study used two research methods: a survey questionnaire and an oral, semi-structured
interview. The survey questionnaire asked about students’ preferences and interests in English
education, including demographics, reasons for studying English, and resources used. It also
asked about daily language usage, preferred communication mediums, and grammatical
challenges. The researchers also sought feedback on students' preferred teaching methods and
feedback preferences.
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The second method was an oral, semi-structured interview conducted at the university campus.
The interviews focused on students' experiences, opinions, and narrated events, focusing on verb
tense usage, subject-verb agreement, articles, and common word order mistakes. The survey was
administered in class to five students, with the aim of enhancing proper grammar usage. The data
will be analyzed using descriptive statistics. The semi-structured oral interview was recorded and
transcribed into written paragraphs for further analysis. Both methods were used to gather
valuable insights into students' English language learning experiences.

Research questions:

1-To what extent do Omar university students commit errors with respect to simple
sentence structure? Interview answer abstract

2-What are the dominant types of errors commited by Omar Al-muktar University?
Data Analysis:.

« Taxonomy: The researchers followed the error analysis procedures using the
surface strategy taxonomy by Dulay et. al. (1982) to analyse the data, which were
categorised into omission, addition, misordering, and misformation.

These four procedures were used to find out the most frequently committed errors,
and this may help discover the sources and triggers of the errors in the oral
interview.

The surface structure taxonomy identifies four types of errors in language learning:
omission, addition, misording, and misformation. Omission errors involve learners
omitting necessary components, while addition involves regulating exceptions.
Misording errors involve incorrect placement of morphemes in utterances, while
misformation involves using improper forms of words or structures. Researchers
face challenges in identifying errors due to learners' avoiding language or
overapplying rules. Therefore, researchers should encourage students to speak
regardless of performance to identify their sources.

Findings and discussions:
1-Survey Questionnaire:

As the gquestionnaire was designed to assess the perspectives of five EFL students
toward language and language grammatical rules starting with asking about age
and gender.
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Q1: choose your age:

10

5

0

18-20 20-22 22-24

Figure 1 the participants age

As shown in figure 1 ,the participants' age was all ranging from (18-20), while only
one student age is between (20-23).

Q2 - choose your gender:

Figure 2 shows the participants gender distribution. 3 males and 2 females.

total number 5

female
40%

figure 2 Participants gender distribution

Q3 -What influenced your decision to study English at the university level?
Q 4-What resources do you primarily use to learn English? (select all that apply)

The following question was what influenced their decision to study English at the
university level: three students chose personal interests, student '5' chose that he
has career goals, and student '3' stated that they have other reasons that influenced
their decisions, mentioning them as (I want to make my dad happy). Next, they
were asked about the resources they primarily use to learn English. Student '2'
mentioned that they take language courses and classes to learn English. On the
other hand, three students have chosen other sources with answers, like
(interaction with people-youtube) and student '4' selected all resources that apply to
him, which were textbooks, online courses, and language classes.
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- Q5-On average, how many hours a day do you use English?

- Q6 -In what situations or contexts do you primarily use English on campus?

- Q7-How do you usually communicate in English?

- Q 8-Do you participate in any English-speaking clubs or activities on campus?

Moving to the next section, where the responses showed that three students use
language for 3 to 4 hours daily, student '1' said that they use language from 1 to 2
hours, and student '2' is using language less than one hour per day. The next
question has clearly splits the reponses into two sides, three students assert that the
situations they primeraly use language at is when they are socializing, and two
students stated that they have other contexts where they use language with only
one student mentioning the situation which is (online games). The next question
was their preffered medium to use to communicate in English, both writing and
speaking were three students choice, two students opposed them with one chosing
writing and the other chosing speaking. Four students' answer was yes they
participate in English clubs or activities, and student '1' said no, he doesn’t
participate in any activities.

- Q 9-What subjects or topics do you feel more confident discussing in English?
- Q 10-Are there specific verb tenses that you find challenging?

- Q 11-In a casual conversation , have you find yourself arranging the words in
your head before saying them?

- Q 12-How do you actively work on expanding your academic vocabulary and
improving article usage?

The following question shed the light on topics that stuednts feel most confident
discussing in English, which four students mentioned that they frequently engage
in conversation in English and student '1' said he occasionally engages in
conversation. In addition, the researchers asked about if there is a specific tenses
they find challenging , future tense was the choice of two students, the other three
have different answers: all tenses, both past and future, present. Furthermore, 'yes'
was the answer of four students on the question ' have you find yourself arranging
the words in your head before saying them? ' , while student '3' said no they don’t
do that. Question twelve showed that two students speak more in order to expand
their vocabularies, where as student '1' chose using vocabulary apps, student ‘4’
chose reading more, and student '5' chose other sources ( watching movies and
Netflex shows).
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Q 13-What methods or resources do you use to learn and practice English
grammar, particularly in relation to your university studies?

Q 14-How do you prefer to receive feedback on your spoken English, especially
In an academic setting?

This secotion is targeting grammar and grammar practising by asking about the
methods and resources used by the students to assist their learning, three students
in the next question responded by choosing online resources, student '3’ chose by
language exchanging, and student '5' chose other methods without specifying one
in particular. In the following question, the researchers asked the students about
how do they prefer to recieve feedback in an academic setting, student '1' said they
prefer direct correction, three students chose group feedback, and student '4' chose
other ways without indicating a specific one.

- Q 15- Is there anything else you would like to share regarding your experiences
with spoken English and grammar in your first year at university?

Lastly, students were asked to provide any more information regarding their
experience with spoken English and grammar, two students declared that they dont
have any thing to add, student '2' reported that (learning English grammar is fun
up to now), student '4' said that (they need to practice their spoken English and
grammar more), while student '5' left the section blank.

2-Oral, semi-structured interview:

The researchers conducted a semi-structured oral interview using Hoa et al. (2022)
design to understand EFL learners' language learning experiences, preferences, and
challenges. The interview focused on past tense usage, preferences, and present
tense usage. The researchers also asked about students' difficulties in English
communication and resources for improvement. A self-assessment section was
included to encourage participants to reflect on their responses.

Discussion:

The result of the oral interview was analysed based on the theory of errors
proposed by Dulay et al. (1982 in Ellis and Barkhuizen, 2005), Surface Strategy
Taxonomy.
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Figure 2. . Types of Errors on EFL Students' speaking practice

As seen in Figure 2, the omisson error was the most dominant occured in students’
speaking practice, with 8-time occurrences, then followed by addition with 5-time
occurrences, next misformation with 4-time occurrences, and the last followed by
misordering with 2-time occurrences. After collecting and analyzing the data, the
authors found there were 19 errors made by EFL students on their speaking
practice. Table 1 below shows the details of the type of error, number, and
percentage.

Table 1 the frequency of errors

Erorr Category Number Percentage
Omission 8 43%
Addition 5 26%

Misordering 2 10%
Misformation 4 21%
Total Error 19

Based on Table 1, 43 % from 8 data belongs to omission errors as the most
committed error. The second most committed errors uttered by EFL students is
addition with 26.26% total cases. The findings also show 4 misformation errors,
with 21.03 % total cases. The last, misformation errors occur 2 times out of 19
cases, 10%.
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The omission errors :

The omission errors are frequently appeared in this study. Omission errors usually
occur when the linguistic item required in the sentence is omitted, e.g.,the
university is nice place. Here the article “a” is omitted , which is required for the
correct constructionof the sentence (Jabeen et al., 2015). So, there are 8 omission
errors found on EFL students’ speaking practice. Table 2 will present the details.

Table 2 omission errors

Student's utterance Alternative correction

I made a lot of mistake | | made a lot of mistakes

Omission errors | | not remember | do not remember
lgoit lgotoit
Total (%) 43%

Based on the data findings, the omission errors were most dominant uttered by the
participants. As seen in the first sample, the EFL student stated “a lot of mistake”
without the morpheme “s .<”The word “mistake” is a countable noun, so it requires
to add the morpheme “-s/-es” to show the plural nouns. Then followed by the
second example “I not remember”, the EFL student omit the auxiliary verb “do” in
this utterances when she was expressing her inability to remember a certain
incident in her life. And lastly, “l go it" , which is the correct construction is by
adding the preposition “to” after verb “go”, because verb “go” followed by to plus
the infinitive of the verb.

The addition errors:

Addition errors are grammatical errors which are caused by the presence of a form
or an element that must not appear in a well-formed utterance (Tizazu, 2014). Data
analysis reveals that 5 out of 19 cases are categorized as addition errors.

304




02024 5xig — pilal) aral) AldY) pg-tell A alal) 50 ad) mald Asala AL

An Intra-Lingual Analysis of Speaking Grammatical
Ahas (aa jllae aMadlae Errors Committed by First Year EFL Students at
(PPN S P AR § Omar Al-Mukhtar University

Table 3 the addition errors

Student's utterance Alternative correction

| love it is very much | love it very much

.. The first time when | started | The first time | started
Addition errors

Online courses they are so | Online courses are so
helpful helpful

Total (%) 26%

In Table 3, the authors explained the addition errors in detail. The first aditionning
error was the utterance “I love it is very much.”, whereas after the pronoun “it” it
should not be followed by an auxiliary verb, it is not required to add the verb 'is'
anymore after it. Then the second sample is “the first time when | started”, the
relative pronoun “when” is not required in this case. The last example of this
sample in the Table 3 above is “online courses they are so helpful.”, this student
added the pronoun ‘they' which is not required in this utterances.

The misordering errors

The misordering errors are caused by incorrect placement of a morpheme or group
of morphemes in a given utterance. Essentially, there are only two cases

categorized as misordering errors. The following table will explain in the detail the
findings on misordering error. Misordering errors is the least occured in this study.

Table 4 the misordering errors

Student's utterance Alternative correction

History | find boaring | find History boaring

misordering errors

The day died grandmother | The day grandmother died

Total (%) 10%
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As seen in Table 4, the first sample is misordering of the noun of the subject
'History' , and the second sample is misordering of the noun, “died my
grandmother.” it should be a noun followed by a verb, not the opposite.

The misformation errors:

Misformation error is distinguished by the use of the wrong form of the morpheme
or structure. Table 5 provide more detail explanation.

Table 5 the misformation errors

Student's utterance Alternative correction

| studied on a public school | studied in a public school

misformation errors | We will go to three years ago | We went to three years ago

They was so big They were so big

Total (%) 21%

Based on the results, the characteristic of this error usually in a form of word
misused as seen in Table 5. The first sample showed that the EFL student used the
preposition ‘on’ in the sentence " | studied on a public school™ even though the
meaning is abvious, using the preposition 'in' will be more grammatically and
semantically correct. The next misformation sample is “the Pyramids we will go
to” it should be “we went to”, it is the correct way to talk about their journey to the
pyramids three years ago,the student used the verb 'will' which is used to talk about
the future followed by the verb go. And lastly, the student used auxiliary “was”
instead of ‘were' to talk about the Pyramids.

Conclusion:

This study examined grammatical errors during EFL students' speaking
practice. This study involved first-year students at Omar Al-Muktar University.
The authors used audio recordings of EFL students' interactions to analyse their
data. Dulay et al. (1982) and Tizazu (2014) identified four types of defects in
surface structure: addition, omission, misformation, and misordering. Based on the
data analysis and discussion, it was obvious that omission errors are mainly uttered
by the participants; 8 out of 19 errors were omission errors, which were the most
frequently committed error by EFL students (43%). This is followed by addition
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(26%), misformation (21%), and misordering (10%).
By analysing these errors, the teacher can identify the students' drawbacks when

learning English and therefore identify the common errors.
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Appendix:

Questionnaire:

Section 1: Background Information

- Q 1-Demographics : =l -Age

o 20-18

o 23-20

o 26-24

o +27

-Q 2- Gender : Slsin-
Male
Female

- Q3 -What influenced your decision to study English at the university level?
€ Gmalall Ala yall 8 A SalasY) Aall e Sl B 8 S A L

o Personal interest (e aldial

e  Academic requirements (-l cblkia

o Career goals isige Cilaal 3l

o  Other (please Specify)i.....coiviiiiiiiiiiii e e AT Gl

- Q 4-What resources do you primarily use to learn English? (select all that apply)
94 lasy) Aall alaii] Lgaadiiag i) jaladd) b Le-

-Texthooks 4wl )2 is—

—Online courses<i iy Gayb oo us 0 1

-Language learning Apps 3 s salasy) 4l alail iyl

— Language courses and classes <L 58S 5 (g )2

-Others (please SPeCify).....ooviiiiiiiiii i s A

312




02024 5xig — pilal) aral) AldY) pg-tell A alal) 50 ad) mald Asala AL

An Intra-Lingual Analysis of Speaking Grammatical
Ahas (aa jllae aMadlae Errors Committed by First Year EFL Students at
(PPN S P AR § Omar Al-Mukhtar University

- Q5-On average, how many hours a day do you use English?
¢ el gy 8 Aall) Janins Ly i delu oS-

o  Lessthan 1 hour 4cls e 81 o 2-1hours

o  4-3hours or more

- Q6 -In what situations or contexts do you primarily use English on campus?
Al g Jamins ) a5 () gall o Lo

Classes < seall

Socializingaueliay) sball

- Q7-How do you usually communicate in English? 4Glb sale Jual 685 oS
¢ 4 plaiy

Speaking Aslsall

Writing 4usiy

Both

- Q 8-Do you participate in any English-speaking clubs or activities on campus?
0 ralall asall 8 4, W) Aallly e Al o 4yl ol 8 & i Ja

o Yes
o No

- Q 9-What subjects or topics do you feel more confident discussing in English?
® 3 ulaY) Al Leidilia 8 AL a3 gl sl 51 0¥ Lo

o Academic subjects 4alSi gunl s - o Social topics e lais) aval sa -
o La3\S Both
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- Q 10-Are there specific verb tenses that you find challenging?

$hmia aaad Aiiaa Jad 4i )l Slia Ja -

Present ¢ Jbas
Past sl
Futurediiius

alAl

O O O O

- Q 11-In a casual conversation , have you find yourself arranging the words in
your head before saying them?

fled s J elud ) 8 LSl iy o585 Ja A sl clinlaal) b
o Yes oNo

- Q 12-How do you actively work on expanding your academic vocabulary and
Improving article usage?

SV Al aladiul Gaund s el SY) @iy jia pau 53 Slo Ll Jasi oS

o Reading more o Speaking more o Using vocabulary apps

Q 13-What methods or resources do you use to learn and practice English
grammar, particularly in relation to your university studies?
lin) o (alaty Lagd Aala oy ulac¥) Al ae) 68 G jlan g alal Lgwaiins ) o ) gl ol 3kl (o L -
Cimalal)

o  Grammar textbooksac! 8 S
o  Online resources<ui iyl b e )l
o  Language exchange 4l Jals
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Q 14-How do you prefer to receive feedback on your spoken English,
especially in an academic setting?

€ ST Bl & sl (A8 ghaiall 4 ulacy) bzl e Jedl) 350 ) LAl G Juadi CaS -

o Direct correction _ilw gsaal
o Group feedback dc seaall e elad¥) moaiad

o Have not used any of the above. _sSaall (e (51 Janiasl ]

Additional Comments

- Q 15- Is there anything else you would like to share regarding your
experiences with spoken English and grammar in your first year at university?
L Jsf A Gl ac ) g8 5 4 5alasY1 Gl e ol sty (glaty L 4S5l o 055 Al o b ol lla Ja -
fladall il
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Oral Interview

1- Tell me about your educational background and language learning experiences?
T4 jalady) dadl) alad B dlyjlad g dgalad) dliba (e Giaa -
2- Can you tell me about a memorable event from your past?
feludala (o oluadi (ff liSay ¥ duta e (A O (Say A -
3- Describe a place you have visited recently?
4- What is your faviourite subject, and why?
Nl 9 Aladall disdka ALa -
5- What's your favorite type of music, and why?
fikal g el Jadal) A gall £ 58 La -
6- Discuss your favorite English-language movie or book?
040 Jalady) ARl bt Jadal) USY) gl abidl) 38U -
7- Describe a situation where you had to communicate in English to
achieve a goal? ’
fla i gaiatil 4 jalady) dallly Jua) gilf 4@ dlle oS 88 ga Ciia -
8- what do you usually do during your typical morning routine?
fdalua A ale Aladi al) La -
9- What do usualy do in your free time?
S| b il gl A Bale a gl Jaba -
10- Talk about your ambitious for the next five years?
SAaNAY ) gl (uadll dla gaks e duaali.
11- What are the challenges you face when communicating in English?
04 Jalad¥) Aalily duaal) die Lggal 55 A iy graal) AL -
12- What are the sources you use to improve your English?
04 Jalady) Bl 8 ) glewa Cpaadl Lgaadind Al 3 ) gal) La -
13- After reviewing your responses, please identify any grammatical
errors you have noticed. If you have not identify any errors, you may

leave this section blank?
bla b LgiliaY 4y ga pUadl () praaliy a8 (daga dan e 2y -
06 b Jligead) 130 & 5 liSaid cpUadf Ayl apancy a5 al 13|
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